The following contribution will examine the form and content of school rhetoric in the Latin schools of early modern Sweden. After an introduction to the schools, an outline of their curricular heritage will be given, situating school rhetoric in the classical trivium. Three components of rhetorical education are identified: the theoretical teaching, the reading of exemplary texts, and the exercises, all three components displaying a striking traditionalism and stability during the eighteenth century. Furthermore, it will be shown that rhetorical education also served as a means of instilling virtue in pupils and that rhetoric was an essential component in the reproduction of a representative learned culture and in the formation of virtuous character and erudite identity.
Introduction
As the early modern era came to a close, a classical legacy that had shaped education for more than two thousand years was about to be increasingly distrusted, and eventually dismantled as a basis for schooling. This was perhaps particularly true for rhetoric, once one of the foremost of school subjects. In Sweden the eighteenth century was a period, perhaps the last one, in which the teaching of rhetoric was still a cornerstone of a classical curriculum with its roots in Antiquity.
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The Latin schools of early modern Sweden
As the Latin schools -the trivial schools, the cathedral schools, and the gymnasiums -in early modern Sweden were state schools, yet since Protestant Reformation administered by the church, they formed the basis for an ecclesiastical-educational complex. Educating the sons of wealthier farmers, priests, merchants, soldiers and persons of rank not belonging to the nobility, the Latin Schools of eighteenth-century Sweden prepared most pupils for university studies and, eventually, for an ecclesiastical, academic or administrative career. 2 Though the general framework was laid out at a national level by the School Act, at regional and local levels the clergy exerted a ubiquitous influence, with the bishops functioning as inspectors (efori) and a considerable amount teaching staff being made up by aspiring clergymen. 3 The trivial schools, junior secondary schools similar to grammar schools, were -as their name suggests -centered around the trivium of the septem artes liberales. Under the Swedish School Act of 1724 the three liberal arts of rhetoric, grammar, and dialectics were the foundations of a curriculum focusing on a classical, mainly Latin, legacy language as well as the prevailing Protestant teachings. 4 The trivial schools were divided into four forms, with each form divided in two circuli: inferiores and superiores. 5 The pupils spent two or more years in each form, advancing from one form to the next depending on their educational progression. From the fourth form, rhetoric was an explicit part of the official curriculum, although various elements preparing for rhetoric instruction were already present in lower forms. After completing trivial school, the pupils normally went on to the gymnasiums, which were situated in cathedral towns. The gymnasiums were organised in a way similar to that of the trivial schools; having qualification for university as its ultimate goal, the advancement from one form to the next was determined by educational progression.
6
As the schoolboys entered the trivial schools at about the age of eight, being expected to already be literate in the popular language, they were immediatly introduced to Latin instruction and to a noticeably text-centered education that relied heavily on a classical canon of mainly Latin texts (although Greek and Hebrew texts were also read, with the Bible as the prime example).
7 Latin was not only the primary language in instruction, but was also ex- During most of the eighteenth century the schools and gymnasiums of Sweden were regulated by the School Act of 1724 -originally intended as a provisional statute -which was as a matter of fact effective for 83 years, until 1807. However, school rhetoric changed very little during this long period of time, and the changes that took place did so only slowly. 13 In this aspect, school rhetoric certainly differs from rhetoric in a broad sense. As shown by the cultural and aesthetical debates of the eighteenth century the status of rhetoric was in some instances dramatically changed.
14
The explanations for the rigidity are diverse. There were a number of circumstances that affected the education in rhetoric: from governance factors and material conditions to the traditions and practices of the school room. 15 As will be shown below, these circumstances had perpetuating effects on all three parts of the rhetorical educational programme.
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The praecepta
The first, and perhaps the most obvious, part of the rhetorical pedagogical programme consisted of the praecepta, the teaching of rhetorical theory. 16 The instruction was based primarily on the textbook Elementa rhetorica by Dutch scholar Gerardus Johannis Vossius (1577-1649). Vossius' volume was undisputedly the most influential textbook in the history of Swedish school rhetoric. It was prescribed by the School Acts of 1693 and 1724, it was published in 10 editions in Sweden during the eighteenth century, and it is evident from school records that it was indeed used in Swedish schools throughout the entire period.
17
Neo-Aristotelian and Ciceronian, Vossius' Elementa rhetorica covered the rhetorices partes from inventio to actio -although to a varying extent -and used excerpts from the classical, mainly Roman, authors to demonstrate the rhetorical theory.
18 Different editions of the Elementa rhetorica came to differ significantly over time.
Firstly: there was a question of language. Most of the Vossius editions printed in Sweden were in Latin. 19 Other editions were published in the vernacular, Swedish, aiming at another audience. 20 This alternative audience should also have included pupils in private instruction and those who for one reason or another were excluded from the Latin school, e. g. women.
21
Secondly, several editions, already during the seventeenth century, saw revisions shifting the balance of the content belonging to the different partes of rhetoric. 22 This raises questions of what historians of rhetoric have described as a general shift from the intellectual production of inventio to the linguistic ornamentation of elocutio, taking place during the period.
23
In order to examine the theoretical teachings of school rhetoric -based on a Greek and Roman legacy and interpreted and formulated in an originally seventeenth-century humanist textbook -one must examine the contents of the different Vossius editions as well as how these textbooks were actually used in rhetoric instruction.
As established by the Swedish School Act of 1724 every school and gymnasium should be supplied with the books required for instruction, and these books were expected to be made 16 Cf. Rimm, Vältalighet och mannafostran, 95-137. 17 available to the pupils for an affordable price. 24 The consistories could contract their own printers, or they could procure textbooks in a number of other ways, including buying books at the bookstores, from book commissioners or at book auctions. 25 Nevertheless, textbook supply and demand rarely met. In eighteenth-century Sweden, a lack of textbooks was a common problem.
26
This shortage led to the frequent use of older books, which for example could be bought at auctions or inherited from older relatives or former pupils. 27 In other cases, pupils could be missing textbooks altogether. With the schools lacking in resources and the schoolboys often being poor, those who couldn't afford their own books thus had to deal with this problem as best they could: by borrowing books to read or to copy.
28
On a school level, the teachers and the rectores had no authority to decide on which textbooks should be used in instruction; all changes in the literature had to be approved by the bishop and the consistory. 29 Thus, changes to the syllabus were highly unusual, and the Elementa rhetorica could easily uphold the dominant position it had been given by the School Act. There were only a few digressions from the prescribed reading.
30
Taken together, the above-mentioned regulatory factors led to a striking traditionalism in the teaching of rhetorical theory.
31 By comparing the School Act and the various editions of Elementa rhetorica as well as other educational materials, one can identify a set of tropes and figures that make up the elocutio-centered part of Swedish school rhetoric. 32 In this aspect, the theoretical rhetoric instruction might seem to be essentially concerned with the ornate language, as previous research has indicated. This elocutio-centered theoretical core was however not the only component in school rhetoric. The education in rhetoric should, as stated above, be regarded as part of a larger program that also included the reading of exemplary texts as well as the written and oral exercises, and it is in these parts that the conceptual, intellectual educational content of rhetoric's inventio and dispositio can be found.
The lectionis exempla
The second part of the rhetorical pedagogical programme in the eighteenth-century schools and gymnasiums consisted of lectionis exempla, the reading of exemplary texts. 33 33 Cf. Rimm, Vältalighet och mannafostran, 138-161. and rhetoric. As these texts -from fables and the short texts of compendia used in the first forms of the trivial schools to the philosophical and literary works used in the gymnasiumswere read throughout the school, they constituted a common resource and a common legacy. The canon was also utilised in rhetoric instruction, with pupils identifying and extracting tropes and rhetorical figures in the classical texts as part of the training in elocutio. 34 The selection of these texts was, as in the case of rhetoric textbooks, tradition-bound, and did not change significantly during the period. 35 In addition to the works of the ever-important Cicero, the pupils studied classical authors like Cornelius Nepos, Virgil and Ovid. 36 In addition to displaying the tropes and rhetorical figures of the outstanding Roman eloquence, the works of the classical authors furthermore contained other dimensions, of historical, mythological, literary, and moral educational content. 37 This clearly illustrates the versatility of the exemplary reading. The educational content of the auctores classici was furthermore reproduced by the pupils: in working with the classical texts, adding material to their own rhetorical repertoires, memorizing it or writing it down in thesauri. 38 Rhetoric's dependence on the exemplary classical texts is with a further explanatory factor for the slow changes of eighteenth-century rhetoric education. The texts were a fabric interweaving rhetoric instruction and a classical legacy.
The exercitationes
In the third branch of the rhetorical educational programme, the exercitationes or the written and oral exercises, the pupils were made co-creators of classical-rhetorical traditions. 39 Even though it can be hard to separate written from oral elements in rhetoric instruction, school rhetoric during the eighteenth century was clearly oriented towards the written word. 40 The exercises began with the fundamentals of writing and went on to translation exercises (themata) and then to more advanced tasks. 41 Considerable time was devoted to the exercitia stili, the exercises in style, perhaps the most important exercises of rhetoric as well as of Latin in general. 42 Exercitia stili were generally based on imitations and variations, and the most important pedagogical principles were the concepts of imitatio and aemulatio, as had once been outlined by Quintilian. 43 Here, the model -normally Cicero -should be imitated with regards both to style and content, something that indeed effected the production of rhetorical texts.
Just like the exemplary reading, the exercises that were part of the rhetorical educational programme contained a historical or moral content. 44 This way, writing exercises were a part of the pupils' moral education as well as a source for their growing rhetorical repertoire of exempla and loci (i. e. the examples and the topics or the intellectual ›places‹ where arguments were discovered). 45 In addition to the extensive writing, the School Act of 1724 also prescribed oral rhetorical exercises.
46 Among these were exercitia disputatoria, debate exercises modelled on university disputations. The theses and arguments were supposed to be logically correct and morally improving, without any oratorical extravagance -evidence of a scholastic heritage. 47 In addition, there were practice speeches, exercitia oratoria, delivered in free form (prose) or bound form (verse). 48 Both theses and orations were on occasion published in printed or handwritten form and given a wider circulation. 49 Finally, the students also got to engage in practice sermons, exercitia concionatoria, under proper supervision of a theology teacher. 50 These sermons could take place either in school, in front of one's school fellows, or in a church in front of the congregation. 51 In all these rhetorical exercises, it is probably safe to say that the guidance and supervision of teachers must have had a preserving effect.
Setting the good example
The aim of schooling was explicitly twofold: knowledge and virtue -thus far more than the mere transmission of information and skills. This idea was expressed clearly in the School Act of 1724: to the aims of education belonged molding pupils into good men and God-fearing citizens. 52 It was therefore essential that virtue was instilled already from a young age.
As a result, pupils should all times be exposed to morally uplifting texts. This moral-educational aspiration is prominent both in the texts read in schools, and in the texts that the pupils themselves produced, particularly in the rhetorical educational programme. As discussed above, eighteenth-century rhetoric has often been seen as increasingly focused on the linguistic ornamentation of elocutio, and less interested in the intellectual processes of inventio. By examining the dominant textbook, Elementa rhetorica, however, we get a slightly more contradictory picture, showing how school rhetoric could keep more of its content-oriented aspects than has usually been emphasized. Although many of the eighteenth-century editions of Elementa rhetorica had their sections on inventio abridged, they all retained most of the morally educative content. 53 Fundamental to the delivery of this content were the rhetorical concepts of loci and exempla. As the Elementa rhetorica used excerpts from the classical authors to illustrate the linguistic ornamentation in elocutio, the texts were also filled with moral content. 54 Historical events and good -or bad -examples offered moral lessons. Virtues and vices provided guidance on desirable and undesirable actions and character traits. These virtues and vices were indeed only a subsection of the loci that were used to describe, honour or revile a man. Nevertheless they offer a good illustration of what was seen as exemplary (diligence, honour, wisdom, self-control, faithfulness, and so on) or objectionable (sloth, gluttony, lust, cowardice, wastefulness, and so on). 55 In the classical excerpts found in the Elementa rhetorica, the concept of virtue was based on originally antique notions of masculinity and civic ideals. The opposite of virtuei. e. vice -was in a similar way treated as a personal shortcoming, and a departure from the norms defining a good man and citizen. 56 Virtues and vices were also the central motif in the most important texts of the classical canon of the eighteenth-century school. Works as Cicero's treatise on friendship or Cornelius Nepos' biographies acted in rhetoric instruction not only as stylistic models but also as bearers of a moral educational content. 57 Here too the image evoked was that of the good man and citizen. According to Cicero he was wise, faithful, generous, just, steadfast, and so on -to compare with his wicked opposite: the greedy, jealous, lecherous and cruel man. 58 Cornelius Nepos further embellished this picture, both regarding virtues (as wisdom, justice, altruism, generosity, and moderation) and vices (as greed for power and money, envy, wastefulness, debauchery, and cruelty). 59 As was the case with the ideals stressed by the moral educational content in Elementa rhetorica, here could be found ancient notions of the right and wrong ways to be a man, citizen and human being. Needless to say, in some cases these Antique, pagan masculine ideals could differ quite a bit from the Christian pious virtue that was the overall aim of the moral education in schools and gymnasiums. The exercises of the rhetorical educational programme also had moral aspects, clearly observable in for example the frequent mentions of virtue and vice in preserved translation and imitation exercises. This is striking when you examine the exercises written by the nine-year-old Johan Peter Carlmark as a schoolboy in Skara in the late 1780s. Carlmark's exercise books are still kept in Skara, and constitute a rare but typical example. 60 In the (sometimes badly spelled) Swedish and Latin parallel texts, the twofold educational objective is evident. 61 Virtue is the most important motif, presented as one of the main goals in human existence, and ultimately what defines a human being. 62 Among the virtues that distinguish
Stefan Rimm exempla that populated it: a treasure trove of historical and moral content and a common set of references transgressing generation and (vernacular) language barriers. Here too the traditions from Antiquity were evident. Apart from the all-important Latin, the historical, literary, rhetorical and mythological legacy of Roman and Greek culture were used in creating an erudite image. 68 Even the smallest school or gymnasium could employ the imagery.
The school house was Helicon; here the muses sang. 69 The intellectual and rhetorical aspirations sometimes stand out in stark relief to the material conditions facing pupils and teachers. Beneath the Latin maxims adorning the walls, the school room was a crowded and noisy, and often cold and gloomy, space. 70 The everyday life of a schoolboy indeed lacked the grandeur and drama of the Greek, Roman and biblical exempla. The elaborate orations and formal disputations inside the schools and gymnasiums can be contrasted with life in the towns outside the walls of the school houses, where the pupils engaged in conflicts and confrontations with soldiers, apprentices and other groups of young men. 71 The formation of virtuous character and learned identity thus took place in a world of contrasts and contradictions: between the ancient and the early modern world, between different perceptions of virtue and manliness. 72 Through the reading of the exemplary texts and the moral lessons taught by them, and through pupils' own co-creation and rhetorical (re)production a classical, medieval, Renaissance and Reformation legacy was passed on. To this legacy belonged combining knowledge and virtue in the upbringing of an orator. He, the orator, was the vir bonus of the erudite early modern Sweden, a classical scholar and a pious Protestant, a good citizen and a virtuous and eloquent man, emulating originally antique ideals in an increasingly modern world.
